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Compton All Saints Church of England Voluntary Aided Primary School

“Rooted in Christian values of truth, grace, and courage, we nurture hope through play, nature, and curiosity—empowering every child to communicate, collaborate and advocate for themselves and others. We instil a lifelong love of learning, inspiring children to think deeply, problem solve critically, act kindly, and become agents of change.”

“Small School, Big Hearts, Endless Hope.”
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Policy to be reviewed- March 2027
1. Related policies and documents
This policy should be read alongside: Learning & Teaching Policy; Equality Statement; Accessibility Plan; Supporting Pupils with Medical Conditions; Complaints Policy; Child Protection & Safeguarding; SEN Information Report; Behaviour Policy; Confidentiality Policy; Attendance Policy; Admissions Policy; Data Protection Policy; Mental Health & Wellbeing Policy. It also aligns with the Hampshire Local Offer, SEND Code of Practice (0–25), Teachers’ Standards, and the school’s Ordinarily Available Provision (OAP) framework.
External statutory and guidance references
· SEND Code of Practice (DfE, 2015)
· Equality Act 2010 (and Public Sector Equality Duty)
· Teachers’ Standards (DfE)
· DfE Behaviour in Schools (DFE 2022)
· KCSIE 2025
· Hampshire County Council OAP and SEND Support guidance (March 2025)
· (Supporting resources) Portsmouth Ordinarily Available Provision (2022)
These provide the statutory context and practical exemplification for the approaches set out below.
2. Principles of inclusion
Compton All Saints’ is a caring, inclusive school that raises expectations and aspirations for all pupils. High-quality inclusive teaching (HQIT) that is adapted and personalised is recognised as the most effective way to secure outcomes for the majority of pupils; our Ordinarily Available Provision (OAP) sets out what every child can expect in every classroom, every day.
3. Definition of SEND
A pupil has SEND if they have a significantly greater difficulty in learning than the majority of others of the same age, or a disability which prevents or hinders them from making use of facilities generally provided for others of the same age in mainstream schools. Special educational provision is that which is additional to or different from that made generally for others of the same age.
4. Ordinarily Available Provision (OAP) at Compton
OAP is the culture and practice that everyone experiences at Compton. It is implemented through three strands and sits at the universal and targeted levels of our graduated approach:
4.1 Learning space conditions (universal)
· Calm, purposeful climate; explicit routines and boundaries.
· Low-sensory, communication‑friendly environments (considering display, lighting, seating).
· Regulation resources available (e.g., fidget tools, wobble cushions, chair bands) and accessible classroom resources to promote independence.
· Preparation for change (visual timers, pre-warnings) and seating planned with pupil voice.
· Clear, uncluttered materials (appropriate font/print size; coloured paper where needed; captions for videos).
These universal conditions reduce barriers for all and are part of everyday teaching.
Targeted examples (as needed): copies of board work/presentations; now-and-next/first‑then boards; additional adult prompting during transitions.
4.2 Pedagogical principles (universal)
· Adaptive delivery and chunking of information; explicit success criteria and clear end‑points.
· Multisensory approaches and use of concrete resources for abstract concepts.
· Modelling (including live/blank‑canvas), crafted questioning, ongoing responsive assessment and feedback.
· Deliberate practice with opportunities for repetition/overlearning; scaffolding calibrated to promote independence.
· Pre‑teaching of vocabulary; sentence starters/stems; structures to support talk (e.g., think‑pair‑share).
· Consistent, unambiguous instructional language with processing time; “show‑and‑tell‑me” assessments to evidence learning in different modes.
Targeted examples (as needed): alternative/augmentative communication (AAC) supports; personalised overlearning and consolidation; personalised curriculum contexts linked to interests.
4.3 Visual approaches (universal)
· Colour coding; dual coding (text + visuals); lesson/task maps; visual scaffolds (e.g., word webs); visual timetables.
These approaches reduce cognitive load and improve comprehension for all learners. Targeted: use of signing where appropriate.
Note: The Portsmouth OAP (2022) provides additional exemplification (e.g., transitions, sensory environments, collaboration with parents/carers) that is consistent with our approach and can be referenced for staff CPD.
5. Identification and assessment
We aim to identify barriers to learning at the earliest point through ongoing assessment, observation, and dialogue with parents/carers, pupils and relevant professionals. Not all additional support constitutes SEND. Where high‑quality inclusive teaching and OAP are in place and concerns persist, we move through our graduated approach (Assess–Plan–Do–Review).
6. Graduated approach
Stage 1: Universal (HQIT + OAP) – all pupils benefit from the practices described in Section 4.
Stage 2: Targeted OAP – time‑limited, evidence‑informed adaptations (e.g., precision teaching, additional visuals, structured breaks).
Stage 3: SEND Support – where a pupil needs provision additional to or different from peers, the pupil is recorded at SEN Support, with an Individual Education Plan (IEP) stating outcomes, provision and review schedule (usually termly).
Stage 4: EHC needs assessment – where, despite relevant and purposeful action over time, the pupil does not make expected progress, we consider requesting an EHC needs assessment.
IEP cycles are co‑produced with parents/carers and pupils, with progress evidenced from multiple sources (work scrutiny, standardised assessments, observation, independence indicators).
7. SEND Support: area‑specific examples (classroom level)
The following illustrate how teachers deploy targeted strategies within everyday lessons (alongside universal OAP):
· Communication & interaction: get attention before speaking; reduce ambiguity; limit instruction length to the pupil’s processing capacity; consistent visuals for key vocabulary; designated workspace; structured opportunities to learn group‑work skills; visual timers; emotion coaching.
· Cognition & learning: concise, sequential instructions; alternative recording; pre‑teaching; “backward chaining” of multi‑step tasks; guided reading; text navigation/glossaries; specialist assistive technology where appropriate.
· Social, emotional & mental health (SEMH): predictable routines; strengths‑based language; conscious body language and tone; planned success; proportionate choices; regulation space and planned rest breaks; scaling systems; structured support at unstructured times.
· Sensory and/or physical: multisensory teaching; purposeful seating/positioning; adjusted recording demands; uniform adjustments where needed; personal care plans and safe access to equipment; planned breaks; resources that limit fine‑motor manipulation.
(For further exemplification—including hearing/vision friendly environments and sensory diet planning—staff may refer to the Portsmouth OAP 2022 resource and Deaf Friendly Teaching resource from The National Deaf Children’s Society.)
8. Education, Health and Care (EHC) plans
Where needed, we request EHC needs assessment in partnership with parents/carers and the Local Authority. If issued, plans are reviewed at least annually.
9. Transition
Enhanced transition is planned for pupils with additional needs: additional visits, social stories, information‑sharing with feeder/receiving schools, and identification of pupil‑preferred safe spaces. EYFS intake processes emphasise early liaison with pre‑schools; Y6–Y7 transition includes timely information exchange and support planning
10. Mental health and wellbeing
Mental health is promoted through our PSHE curriculum and pastoral offer. Compton uses trauma‑informed and attachment‑aware approaches where appropriate; our ELSA delivers time‑limited interventions including ELSA, Lego Therapy, Therapeutic Story Writing. Referrals to MHST/CAMHS are made (with parental consent) in line with local thresholds; where suitable, MHST may work through parent‑led programmes. We have a Wellbeing pupil leadership team that actively promote wellbeing ideas and strategies for all.
11. Working with parents/carers and pupils
We value parents/carers as partners and actively seek pupil views; our SEN Information Report and Local Offer signposting explain provision and pathways. Co‑production is central to our graduated approach and to IEP reviews.
12. Access arrangements and examinations
Access arrangements for statutory assessments follow national guidance and are based on a pupil’s normal way of working (e.g., rest breaks, reader/scribe, extra time, use of a laptop).
13. Funding, accessibility and resources
The school receives an SEN notional budget within its delegated funding. The LA provides top‑up for pupils with EHC plans according to published banding; staff CPD and resources are planned against need and school improvement priorities. Accessibility: we implement reasonable adjustments under the Equality Act 2010 (curriculum, environment, information) and maintain a published, regularly reviewed Accessibility Plan to improve access; resource planning includes class‑level universal tools (e.g., overlays, writing frames, manipulatives) and pupil‑specific equipment where required.
14. Roles and responsibilities
  SENCo / Inclusion Manager: Eleanor Blachford – strategic coordination of SEND, oversight of the graduated approach, liaison with external professionals, reporting to governors, ensuring consistency with emerging National SEND Standards, coordinating Early Help where appropriate, and ensuring staff are trained to meet safeguarding expectations for pupils with SEND (KCSIE 2024–25). 
  Class teachers: are responsible and accountable for the progress and development of all pupils in their class, including those receiving support from TAs/specialists. They implement HQIT + OAP, maintain IEPs with measurable outcomes and entry/exit criteria, and evaluate impact at least termly with parents and pupils. 
  Support staff: implement interventions under teacher/SENCo guidance (e.g., precision teaching), contribute to IEP reviews with progress notes, liaise with teachers/parents and promote independence. 
  Headteacher: overall responsibility for ensuring inclusive culture and provision, monitoring progress of vulnerable learners and allocating resources accordingly. 
  Governors with SEND responsibility: Jonathan Hingston – monitor the effectiveness of SEND provision and policy implementation; ensure inclusion is integral to school improvement; oversee the Accessibility Plan.
15. Monitoring and evaluation
The SENCo reports termly to the Curriculum Committee; the Headteacher and SEND link governors evaluate the effectiveness of provision and outcomes. Practice is updated in line with evolving evidence and Local Authority guidance (including the Hampshire OAP 2025).
16. Complaints
Concerns about SEND provision should be raised with the class teacher/SENCo in the first instance; formal complaints follow the school’s Complaints Policy.
17. Working with external agencies 
Compton works closely with a range of services to ensure coordinated, effective support: NHS Integrated Care Boards (ICBs); Speech & Language Therapy (SALT), Occupational Therapy (OT), Physiotherapy; Educational Psychology; the Primary Behaviour Service (PBS); and multi‑agency pathways such as the Early Help Hub (EHH) where appropriate. Referrals comply with statutory guidance and aim to minimise disruption to learning. 
18. Safeguarding and SEND 
Children with SEND can be disproportionately vulnerable to safeguarding concerns. Staff receive training to recognise additional indicators of abuse/neglect in children with communication difficulties, disabilities or SEMH needs; reasonable adjustments are made so pupils can communicate concerns effectively. Our procedures align with KCSIE 2024–25 and the school’s Child Protection & Safeguarding Policy. 
19. Behaviour and exclusions 
Behaviour expectations are consistent, fair and inclusive, following DfE Behaviour in Schools (2022). When considering sanctions, including suspension or exclusion, staff consider whether a pupil’s SEND contributed to the behaviour and whether reasonable adjustments, support and teaching responses were in place. Where needed, behaviour targets are created as part of a child’s IEP and reviewed for effectiveness. See the school Behaviour Policy for further detail.
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