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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 2023 to 
2024 academic year) funding to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 
and the effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name Compton All Saints’  

Number of pupils in school  99 

Proportion (%) of pupil premium eligible pupils 13.1% 

Academic year/years that our current pupil premium strategy 
plan covers (3 year plans are recommended) 

2022-2025 

Date this statement was published Oct 2022 

Date on which it was reviewed Sept 2023 

Date of next review Sept 2024 

Statement authorised by David Ware 

Pupil premium lead David Ware 

Governor / Trustee lead Charlotte Bailey 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £22,115 

Recovery premium funding allocation this academic year £507 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£593 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, 
state the amount available to your school this academic year 

£23,215 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is that all pupils, irrespective of their background or the challenges they face, 

make good progress and achieve high attainment across all subject areas. The focus of our 

pupil premium strategy is to support disadvantaged pupils to achieve that goal, including 

progress for those who are already high attainers. 

We will consider the challenges faced by vulnerable pupils, such as those who have a social 

worker, and young carers. The activity we have outlined in this statement is also intended to 

support their needs, regardless of whether they are disadvantaged or not. 

High-quality teaching is at the heart of our approach, with a focus on areas in which 

disadvantaged pupils require the most support. This is proven to have the greatest impact on 

closing the disadvantage attainment gap and at the same time will benefit the non-

disadvantaged pupils in our school. Implicit in the intended outcomes detailed below, is the 

intention that non-disadvantaged pupils’ attainment will be sustained and improved alongside 

progress for their disadvantaged peers. 

Our strategy is also integral to wider school plans for education recovery. We analyse pupil 

attainment to identify trends for disadvantaged pupils, so that we can target support to areas 

where there is the greatest need and close the gap in attainment.     

Our approach will be responsive to common challenges and individual needs, rooted in robust 

diagnostic assessment, not assumptions about the impact of disadvantage. Underpinning this 

is the importance of high expectations.  Our children are individuals and our approaches 

chosen annually will reflect this.  This is so that our disadvantaged children have: 

● equal opportunities to non-disadvantaged children 

● access to high quality teaching and learning tailored to their needs 

● good educational outcomes that will enable them to achieve their aspirational goals 
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Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged 
pupils. 

Challenge 
number 

Detail of challenge  

1 Gaps in learning, specifically literacy skills, which have impacted attainment in 
writing.  

2 Less developed social and emotional skills that can impact well-being and 
academic attainment. 

3 25% of pupils eligible for pupil premium also require SEND support.  

4 Attendance of Pupil Premium groups was lower than non-PP groups last 
academic year.  

5 Parents of these children need support with before and after school child care. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

High expectations that 100% of pupils eligible 
for pupil premium achieve ARE or above in 
Reading, Writing and Maths. 

Pupils who are not currently ARE make 
more progress from their lower starting 
points and achieve ARE in Reading, Writing 
and Maths.  Identified pupils achieve 
Greater Depth. 

Pupils eligible for pupil premium are 
supported to develop their social and 
emotional skills and understanding.  

Pupils are observed to have the social skills 
required to help form good relationships and 
have secure self-regulation so they can be 
successfully engaged in their learning and 
school life.  

Pupils eligible for pupil premium who are also 
on the SEND register receive support and/or 
targeted interventions to help overcome 
specific barriers to learning. 

Pupils who are not currently ARE make 
accelerated progress from lower starting 
points in Reading, Writing and Maths.   

Children in receipt of Pupil Premium have 
equal access to education and opportunities 
as their non PP peers.  

Attendance of PP children in school and at 
extracurricular activities is in line with their 
non PP peers.  

100% of pupils eligible for Pupil Premium 
have access to Early Bird and/or after school 
child care. 

Pupils have equal access to child care 

enabling parents/carers to have greater 

flexibility for work commitments.  Children are 

ready to learn and are in school promptly at 

the start of the day. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this 

academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention)      

Budgeted cost: £8,378 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Effective Pupil 
Progress 
meetings, 
including a focus 
on children 
eligible for pupil 
premium. 

School Cultures and practices: supporting the attainment of 
disadvantaged pupils. (2018) DfE. This research report 
highlights the importance of high, specific expectations and 
aspirations of academic achievement for pupils from 
disadvantaged backgrounds. A strong consistent approach, 
across all staff, is also key to high performing schools.  

https://assets.publishing.service.gov.uk/government/uploads/
system/uploads/attachment_data/file/730628/London_Effect_
Qual_Research_-_Research_Report_FINAL_v2.pdf 

 

1,3 

Specific Training 
for staff in 
relation to 
ELSA, TALA, 
Bereavement. 

The EEF highlights the benefits of social and emotional 
learning: 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/social-and-emotional-
learning 

 

1,2,3 

Staff INSET 
Days for all staff 
to attend to 
support Trauma, 
Attachment, 
Behaviour, 
Safeguarding 
practices and 
developing 
teaching and 
learning.  

The EEF highlights the importance of teachers regularly 
completing continuous professional development. We 
regularly review or practices, look for training opportunities to 
address ongoing areas in the school which need improving. 

 

https://educationendowmentfoundation.org.uk/education-
evidence/evidence-reviews/teachers-continuing-professional-
development 

 

1,2, 3 

Embedding and 
consolidating 
high quality 
writing through 
English lead core 
provision. 

Ongoing emphasis on quality first teaching by developing 
core classroom teaching strategies that improve the literacy 
capabilities of the whole class. 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/literacy-ks2 

Text Drivers providing ‘inspirational starting points for 
teachers planning and can be used to plan opportunities for 
the teaching of reading and spoken language as well as 
writing.’ HIAS 

1,3 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/730628/London_Effect_Qual_Research_-_Research_Report_FINAL_v2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/730628/London_Effect_Qual_Research_-_Research_Report_FINAL_v2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/730628/London_Effect_Qual_Research_-_Research_Report_FINAL_v2.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/teachers-continuing-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/teachers-continuing-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/teachers-continuing-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
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Targeted academic support (for example, tutoring, one-to-one support structured 

interventions)  

Budgeted cost: £6,505 

Activity Evidence that supports this approach Challen
ge 
numbe
r(s) 
addres
sed 

Targeted 
interventions 
with individuals 
or small groups 
such as 
precision 
teaching, Time 
to Talk, ‘Speed-
Up! Handwriting’ 

Provided by 
HLTA or LSAs. 

Research shows that interventions carried out by teaching 
assistants have a greater impact if there is a clearly specified 
approach.  Targeted interventions can benefit pupils progress 
by an average of 4 to 6 additional months.  
 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/teaching-assistant-
interventions?utm_source=/education-evidence/teaching-
learning-toolkit/teaching-assistant-
interventions&utm_medium=search&utm_campaign=site_se
arch&search_term=interventions 

 

1,3 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £8,337 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Ongoing 
development of 
social and 
emotional 
learning through 
structured 
programmes eg 
ELSA, TSW 
(Therapeutic 
Story Writing) and 
TALA 
(Therapeutic 
Active Listening 
Assistant) 
provision.  EP 
supervision. 

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/social-and-emotional-
learning 

Social and emotional interventions in education are 
shown to improve skills and are therefore likely to support 
disadvantaged pupils to understand and engage in 
healthy relationships with peers and emotional self-
regulation, both of which may subsequently increase 
academic attainment. 
The ELSA includes ‘take away’ tasks for follow-up in the 
class room to help generalise skills taught.  Feedback to 
key staff, during and after an ELSA programme, is an 
integral part of the intervention and aimed to maximise 
the positive impact on child’s outcomes. 

 

1,2,3 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions?utm_source=/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions&utm_medium=search&utm_campaign=site_search&search_term=interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions?utm_source=/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions&utm_medium=search&utm_campaign=site_search&search_term=interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions?utm_source=/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions&utm_medium=search&utm_campaign=site_search&search_term=interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions?utm_source=/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions&utm_medium=search&utm_campaign=site_search&search_term=interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions?utm_source=/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions&utm_medium=search&utm_campaign=site_search&search_term=interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions?utm_source=/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions&utm_medium=search&utm_campaign=site_search&search_term=interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
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Pupils participate 
fully in 
extracurricular, 
enrichment 
activities, trips, 
residential trips, 
swimming (travel 
costs) and 
peripatetic music. 

  

Financial hardship should not hinder inclusion or impact 
on the child’s sense of belonging and self-worth. Full 
access to all trips and extra-curricular activity is always 
encouraged and costs subsidised or activity provided for 
free.   

 

4, 5 

 

Total budgeted cost: £23,215 
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2022 to 2023 

academic year.  

An analysis of attainment data from 2022-23,  highlighted that of disadvantaged pupils 

across the school, 63% met age related expectations in maths, 56% in reading and 

50% in writing.  Although these figures are an improvement on prior year data, it is still 

below non-PP peers.  

Analysis of this is reflected in the 2023-24 strategy.  A positive was that results for end 

of KS2 exceeded predictions for this cohort with 100% of PP children in Year 6 meeting 

ARE. 

We recognise the significant link between poor attendance and under achievement and 

attendance of our pupils is closely monitored.  Data for our pupil premium group was 

however below in 22/23 , averaging at 93.7% for our PP children, below the national 

average 95.3%.   

ELSA programmes were provided for 40% of children with pupil premium.  The impact 

of these interventions has increased pupil self-esteem and improved their skills 

including self-regulation and assertiveness. 

100% of these pupils were able to attend class trips, including a 5-day residential in 

year 5/6; swimming in year 3/4 was also fully subsidised for eligible pupils; 60% 

attended our before/after school provision or an after school club thus ensuring all 

pupils have equal access to child care, and curriculum enrichment experiences, 

regardless of financial hardship.  As a school with relatively low numbers with pupil 

premium, this helps ensure the children have a secure sense of belonging and equality 

with their non-disadvantaged peers.  

Service pupil premium funding (optional) 

 

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

High quality teacher and access to support 
through class LSA. 

What was the impact of that spending on 
service pupil premium eligible pupils? 

100% of these pupils are meeting age 
related expectations or above in Maths, 
reading and writing.   
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